“Destiny and Diarrhea”

8th Grade Pension Project

Title/Topic:

“Destiny & Diarrhea” – Investigating the Lives of Civil War Veterans Through Primary Source Documents
Grade Level: 8

Time Required:  

One calendar week.

General Goal:  

1.
Students will see historic figures as real human beings with complicated lives, much like people today. 

2.
Students will learn that fiscal responsibility involves complex, nuanced ethical decisions.
Specific Objectives:

Students will study the pension records of real Civil War veterans from their hometown, do research, consult with experts, then make a judgments about whether each veteran deserved a pension or not. They will have to justify their decisions and publish them for a wider audience.

Resources / Materials: 

Lecture/Note-taking materials

Files with Civil War pension paperwork, background information, worksheets and project instructions.

Connections to Other Subjects:

· Literacy – This would accommodate associated reading, writing of persuasive essays, public speaking.

· Health/Wellness – Each file will focus on physical and mental health issues.

· Technology – Each student will use email or video-conferencing to interview experts.

Extensions:

Students will have the option of doing further research on the issues raised in this project – PTSD, alcoholism, chronic health issues in veterans, etc…  A two-page report, citing two-three sources will be worth a quiz grade of extra credit.

Accommodations :

Worksheets for in-class presentations should break all essential information into sequential, easy-to-understand steps.   At the discretion of the 8th Grade Special Educator, students with IEPs will have a different assignment; each will prepare a biographical service record of his/her veteran, detailing dates of service, wounds/illnesses suffered and battles fought in. (See attached document – Appendix #3)

Assessment:
Students will be assessed on a written worksheet and on their presentations. This project will be worth a Test grade.
Curriculum Standards Met By this Project:
New Hampshire Social Studies Frameworks (June, 2006):

Skills: 

Students will be able to…

· Use economic and geographic data, historical sources, as well as other appropriate sources
· Distinguish between primary and secondary sources.
· Detect cause and effect relationships
· Distinguish between facts, interpretations, and opinions
· Test the validity of information by using such criteria as source, objectivity, technical correctness, currency
· Draw from the source information at a level appropriate to the task at hand, i.e., skimming for facts or probing for deeper meaning
· Cite sources, particularly from the Internet, accurately and completely
· Use appropriate sources to gain meaning of essential terms and vocabulary, glossary, dictionary, texts, word lists
· Recognize and understand relevant social studies terms.
· Access relevant and reliable websites
· Place in proper sequence, i.e., in order of occurrence, including in timelines, or in order of importance, etc.
· Draw inferences from factual material
· Recognize that more than one reasoned interpretation of factual material is valid
· Compare and contrast credibility of differing accounts of the same event
· Form opinion based on critical examination of relevant information
· Reinterpret events in terms of what might have happened, and show the likely effects on subsequent events
· Take into account when interpreting events or behaviors context of their time and place
· Present orally (presentation, debate, group discussion, simulation, etc.)
· Present in writing (research essays, abstracts, short answers, etc.)
· Secure needed factual information relevant to making the decision
· Take into account relevant ethical values and principles
· Justify interpretation by citing evidence
· Communicate and defend one’s own belief, feelings, and convictions
· Keep informed on issues that affect society
· Identify situations in which civic action is required
· Work individually or with others to decide on an appropriate course of action
· Work to influence those in leadership positions to strive for extensions of freedom, justice, and human rights
· Accept and fulfill responsibilities associated with citizenship in a free society
Content:

· SS:CV:8:4.1: Describe and analyze ways Americans can effectively participate in civic and political life at the local, state, and federal levels,  e.g. problem solving, public engagement, or voting.

· SS:EC:8:4.2: Identify the different ways in which income can be redistributed, e.g., taxes, welfare, or government loans.

· SS:EC:8:6.7: Discuss the importance of taking responsibility for personal financial decisions.

· SS:HI:8:5.1: Analyze how societal changes have influenced the family, e.g., child labor or elderly care.

· SS:WH:8:2.1: Analyze the demographic impact of diseases and their treatment, e.g., the bubonic plague, small pox in the Western Hemisphere, or AIDS.
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Introduction:

Deerfield, New Hampshire invested a lot in the American Civil War. 148 men from Deerfield served in the War. 41 of them died in service – about 27%. At least 64 (60%) of the surviving veterans applied for government pensions based on disabilities incurred during their time in duty. These pension applications and their supporting documentation remain on file in the National Archives.

This project is intended to be the culminating assessment for the 8th Grade’s Civil War unit. Students will work in teams to examine documents from these pension application packets and make an assessment as to the merits of the applications. They will then advocate for and against “their” veteran getting his pension to a “pension board” made up of people from outside the school, who will make the final determination of whether or not a pension should be awarded. Their presentation will and the reactions of the “pension board” members will be recorded and published as a podcast. 

Teams will consist of 3-4 students. 4-person teams will consist of two Research Advocates, one Devil’s Advocate and one Biographer. 3-person teams will not have a Biographer. Teams will be determined by the Social Studies teacher and the Special Education coordinator. 
Job Descriptions:

Research Advocates will study primary source documents, primarily from the soldier’s pension application paperwork, research his medical and social conditions and contact outside experts through videoconference or email. These two will advocate to the “pension board” for their veteran to be awarded a pension. If they succeed in getting a pension for their “client”, they will be awarded bonus points on their final grade.

The Devil’s Advocate will have a roll much like that of the “Devil’s Advocate” appointed by the Vatican during the process to canonize a prospective saint; he or she will be responsible for trying to convince the “pension board” to deny a pension to “his” (or her) veteran. This will help ensure that all evidence is considered during this project, not just the facts that cast the veteran in a good light. He or she will consider all information found in the primary source documents, do independent research and consult at least one outside expert via email or videoconference. He or she will make a presentation to the “pension board” encouraging them to deny a pension to his or veteran. If the pension for the veteran is denied, the Devil’s Advocate will be awarded bonus points on his or her final grade. The Devil’s Advocate for each team will be chosen by the team before receiving their assignment packet.

The Biographer will be responsible for establishing the biographical facts of the soldier’s life – when he was born, where he was from, when he joined the Army, what battles he fought in, how many times he was wounded, when he left the Army, etc… - and presenting them to the “pension board”. The Biographer will be a student with an IEP designated by the Special Education Coordinator.

Steps:

1. Assigning teams

Teams will be chosen by the teacher and Special Ed. Coordinator. Once the teams are announced, the teacher will explain the broad outlines of the project and the team roles. Each team will be allowed to discuss among themselves and decide who will be Researcher Advocates and who will be a “Devil’s Advocate”. Biographers will be decided by the Sped. Coordinator. Team roles will be decided before research packets are handed out.

2. Packets

Packets will be made up in advance by the teacher. Each packet will contain (one per team member): 

· ~10 pages of primary source material, taken from each soldier’s Pension Application Packet and Regimental History. Each page of hand-written information will be transcribed and printed on the back of the page.

· A list of suggested outside experts. Each student is allowed/required to consult ONE of the experts. (This is to prevent our experts from being overwhelmed with emails.)

· Organizational worksheets to help team members frame their questions and research.

· Assessment worksheets to present research when it is completed.

· Teams with a Biographer will have a Service Record Worksheet to record biographical details. 

A. Worksheet #1 – Coming Up With Questions
What is your veteran’s name?   _____________________________________________

When did he serve in the Army? ____________________________________________

How old was he when he applied for a pension?  ____________________

Was he/she married when he/she applied for a pension?  ______________________

How many children did he have when he applied for a pension?  ________________

Why did he/she say he needed/deserved a pension?  _______________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Name __________________

  Block ________




Worksheet #2 – Individual Research for 
Researcher Advocates and “Devil’s Advocates”
Name of your veteran _______________________________________________

What are you trying to prove?  __________________________________________________

Four Facts that You Learned From Primary Sources:

Fact #1 – What did you learn?

How does this fact help you prove your case?

Fact #2 – What did you learn?

How does this fact help you prove your case?

Fact #3 – What did you learn?

How does this fact help you prove your case?

Fact #4 – What did you learn?

How does this fact help you prove your case?

List at least one on-line resource you used to research this topic. (Other than Wikipedia, which can be a good starting point, but should not be your final source)

What did you learn from this website that helped you prove that your veteran should/should not get his pension?

List at least one non-digital resource you used to research this topic. (Book, magazine, reference book. If it is a resource that originally started in print, such as a book on GoogleBooks, that is okay.)

What did you learn from this book or magazine that helped you make your decision?

Which expert did you consult via email? (Please attach a print-out of your email to the expert and his or her response to you.)

What did you learn from your expert that helped you prove your case?

Now, the big one – write 1-3 good paragraphs about why your veteran deserves/does not deserve his or her pension. Use good spelling, grammar and other mechanics of writing.

Worksheet #3 – Biographer
Project Steps:

1. Write down each piece of information about your soldier on a separate line.

Example:

· Edwin Jasper Hingledoofer

· Age 32

· Company M, 3rd NH Volunteer Infantry

· Enlisted August 1, 1861

· Mustered in August 8, 1861 as Private

· Wounded May 14, ’64, Drewry’s Bluff, VA

· mustered out August 23, ’64

· P.O. Address, Concord

2. Find his unit’s list of battles and use it as a timeline to mark all the important dates from Step#1:
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3. Use a highlighter or colored pencil to color in the time he spent in the Army – everything between when he joined and when he was mustered out or died:
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4. Now you have a list of battles that your guy fought in. It isn’t 100% certain that he was actually in each of these battles – he might have been sick that day or something – but for the purposes of this project, we will assume that he was actually in all these places.

5. Now, write each of these places down in a list. Make sure you include the date that goes with each.

Name _______________________
Block____________     


Service Record Worksheet

Name of your guy _______________________________________________

When was he born? ______________________________________________

Where did he live when he joined the Army?  __________________________

What unit did he join?  
Regiment __________________






Company _________

When was he “Mustered In” to the Army?        Day ________________









Month ______________









Year ________________

Find the closest date to his “muster-in” date on his Regiment’s history and mark it there. 

(Check this box when you’ve done that.)

When was he “Mustered Out” of the Army?        Day ________________









Month ______________









Year ________________

Find the closest date to his “muster-out” date on his Regiment’s history and mark it there. 

(Check this box when you’ve done that.)



Take a highlighter and color all the battles between the two dates you’ve added.


Was your guy wounded or get sick during the war?   

    Yes

No
If he was, find out the dates he was away from his unit. (Mr. Fladd can help you with this if you can’t find it.) Cross out any battles that happened while he was away from his unit.
All the battles left in the section you colored are the ones his unit fought in. List them here:

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

________________________________________________

(Hang in there – only one more question!)

Why did he say he needed/deserved a pension? (List on separate sheet. Use complete sentences.)

“Destiny and Diarrhea”

8th Grade Pension Project – Rubric

Worksheet (75 pts, total)


Presentation (25 pts, total)





Mustered Out





Wounded





Mustered In





____/25





____/10





____/10





____/10





____/5





____/5





____/5





____/5





Each primary source document and what you learned from it – 5 pts. (20 pts, total)


Consulting an expert: asking good questions, using their information, citing them as a source – 10 pts.


Secondary Source (Digital): What you learned and how it supports your argument, well cited – 10 pts.


Secondary Source (Book or Magazine): What you learned and how it supports your argument, well cited – 10 pts.


Conclusion: Using all the facts you’ve learned to make a persuasive argument for or against “your guy” getting his pension. Must be well-written, using good spelling, grammar, etc… – 25 pts.





Presentation is well organized. – 10 pts.


Presenter is knowledgeable and can answer questions if necessary. – 10 pts.


Presenter speaks well and makes eye-contact. – 5 pts.














